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This art-based study explores how an interest-based art lesson can effectively engage 
urban students, improve creative thinking and artistic development, as well as reduce the 
occurrence of negative behaviors in the art classroom.  Surveys were generated in order 
to discover students’ creative, academic, and social interests.  Results offered valuable 
data, which established that Art I students were most interested in the art genre of 
Surrealism and eager to work with their peers.  The interest-based assignment reinforced 
the formal concepts of atmospheric perspective, using a light source, and charcoal as 
media.  Due to the diversity of social interests, student groups were free to choose the 
subject matter of their artwork.  Throughout the course of this study, meticulous 
observations of student behavior were made to understand if an interest-based art lesson 
could better engage Art I students. The documentation of student products allowed the 
researcher to determine if the tailored lesson increased creative ideation and artistic 
development.  Data from this study was applied to a unit plan that employed appropriate 
teaching strategies and lesson content in an effort to better engage urban adolescents in 
the artistic and creative process.    
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Chapter One: An Overview of the Study 
This chapter offers a detailed description of an action research study provided an 
understanding of how an interest-based art lesson affected artistic development, creative 
ideation, and behavior of the visual arts students at East Aurora High School.  This study 
was valuable to the success of these students because it allowed the researcher to further 
investigate specific socio-cultural factors that affect student achievements and 
shortcomings.  The results from this study provided the researcher additional insight in 
the development and implementation of future unit plans.  Freedman (1997) supported 
this notion when she wrote, “socio-cultural considerations should be an important 
dimension of curriculum” (p. 96).  Specific research goals and questions were generated 
from the conceptual framework, which was formulated for this study.  Further into 
Chapter One, the theoretical framework indicates various philosophies that assisted the 
researcher in understanding how interest based art lessons could affect artistic 
development, creative ideation and student behavior. Throughout the duration of this 
study, the researcher practiced continuous reflection and as a result, adjustments were 
made to the initial plan of action. 
Background to the Study 
The motives for conducting this study were based on observations made by the 
researcher while teaching art at East Aurora High School.  East Aurora High School is 
located in the city of Aurora, Illinois, which is approximately forty miles west of 
Chicago.  Frequent and prevalent indications of urban lifestyle, behavior, and attitudes 
among approximately 50% of the art students have been informally observed over the 
past six years.  Common urban behaviors were identified as, “extreme freedom of 
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speech”, “quitting a task when frustrated”, lack of “conflict-resolution skills”,  
“periodically needing time off”, constant “late arrival” to school, and the inability to 
remain “emotionally reserved when angry” (Payne, 1996, p. 58-59).  Consistent 
behavioral patterns among the art students lead the researcher to wonder if an interest-
based art lesson would affect success rates and student conduct in visual arts classroom.  
At the time of this study, East Aurora High School was rich with ethnicity, as 
82% of the student population was Hispanic and 36.5% were of limited English 
proficiency (“Illinois School Report Card”, 2011). Additionally, the majority (75%) of 
the families in the community fell into the category of low socioeconomic status.  Across 
the spectrum of familial traditions and values, there was a range of emotional, social, 
creative, and academic needs among these urban learners. “Studies of individual 
differences also document vast variations in the abilities, profiles, and potentials found 
across a population” (Gardner, 1990, p. xiii).  All of the aforementioned variables 
presented a range of teaching and learning challenges in the art classroom.   
The class of 2011 at East Aurora High School exhibited a “graduation rate of 
68%” (“Illinois School Report Card”, 2011).  Additionally the “overall performance on 
all state tests indicates that 21.7%” of the class of 2011 met and exceeded (“Illinois 
School Report Card”, 2011).  It was evident that all academic courses, including visual 
arts education, “must meet the needs of the urban learner” (Simpson, 1995, para. 5). The 
information discovered in this study was projected to assist the researcher in closing the 
achievement gap that exists between art students at East Aurora and the surrounding, 
affluent high schools.  “Art education can… play a vital role in the lives of many… urban 
students for whom it is a course of study” (Simpson, para. 3).  In order to support the 
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school-wide goal of decreasing failure rates and increasing success rates, data derived 
from a student survey was used to inform an interest-based art lesson.  It was 
hypothesized that the implementation of this lesson would increase artistic success and 
alleviate negative behavior in the urban art studio. 
In order to advance student success within the art curriculum, it was important to 
cultivate a culture of ongoing advancement in artistic development and creative ideation.  
Kindler and Darras (1997) defined artistic development as a “phenomenon [that] is 
concerned with human development in the domain of art” (p. 17).  According to Viktor 
Lowenfeld (1987), high school art students should have surpassed the pseudo-naturalistic 
stage.  During this stage in artistic development, art making is no longer an impulsive 
activity but rather a calculated and deliberate attempt to create spatially correct drawings 
through the use of light and linear perspective.  At the time this study was executed, 
students entered the high school art curriculum with little experience in art education.  
Prior to 2011, art education was non-existent in the elementary school and was only a 
nine-week elective in the middle school.  Understanding the artistic developmental stage 
in which students entered the art curriculum informed the construction of a suiFigure 
lesson plan.  
Creative ideation is a term used to describe the students’ ability to generate 
imaginative plans or schemes for artwork.  Creative ideation can also include the ability 
to make connections between curricular content and one’s own personal experiences.   
Milbrandt and Milbrandt (2011) write, “brainstorming, analogical thinking, using analogy 
and metaphor, transformational thinking, visualization, and forces of remote associations 
are but a few examples of strategies for generating new ideas” (para. 16).  Art students at 
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East Aurora High School struggled with their abilities to think at a higher level in order to 
generate new and original ideas.  Students were often most comforFigure when they were 
instructed on artistic content rather than choosing their own.  Cognizant of their own 
creative thinking strategies, they are more likely to use them as a tool for creative 
thinking in other contexts beyond the art classroom (Milbrandt & Milbrandt, 2011, para. 
17).  Throughout the duration of this study, it was vital to promote student improvement 
in both realms of artistic development and creative ideation. 
Research Goals 
The chief intellectual goal for this study was to gain insight on student interests 
within the urban art classroom to determine if it impacted artistic development, creative 
ideation and conduct.  Learning more about student culture allowed the art teacher to 
tailor a lesson that met these specific needs.  Additionally, discovering more about the art 
students presented a unique learning opportunity to connect students to their own 
traditions, values, and interests through art education.  The practical goal, supported by 
the intellectual goal, was to develop a visual arts curriculum that created multiple avenues 
for student success.  By altering the existing curriculum to meet student needs, it was 
hypothesized that success rates would have increased; failure rates would have decreased, 
and the frequency of urban behavior would have been reduced. 
Research Questions 
As in all qualitative studies, there were many variables to consider. The following 
questions were not only answered but data was analyzed to consider how these variables 
interacted and related to one another.  What are the interests of art students at East Aurora 
High School? Have students experienced all stages of artistic development through the 
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pseudo-naturalistic stage? What are their cultural traditions? What are students’ academic 
priorities?  Why are failure rates in the visual arts so high? Why are success rates low?  
How can the teacher better engage students through art education?  The main research 
question for this study is: How do interest-based art lessons affect artistic development, 
creative ideation, and urban behavior in the Art I students at East Aurora High School? 
Conceptual Framework 
The research methodology required gathering relevant data from specific sources 
and compiling information to analyze the material in order to arrive at a more complete 
understanding of how interest-based art lessons affect artistic development, creativity, 
and classroom conduct. Data collection consisted of surveys given to the visual arts 
students and other visual arts teachers.  Throughout the duration of the study, daily 
classroom observations were recorded in a field journal.  Additionally, student artwork 
from an existing lesson and a modified lesson was compared and contrasted in order to 
determine if the interest-based art lesson improved the level at which students’ achieve.  
The researcher’s experiences of teaching art in an urban school have cultivated an 
ongoing interest for this particular study.  Over the past six years, there have been many 
student successes and a plethora of challenges.  The student-teacher socio-cultural barrier 
regularly presented difficult circumstances when attempting to teach a formalist art 
curriculum.  Students who exhibited any of the aforementioned urban behaviors often had 
trouble functioning in a non-traditional classroom setting such as the art classroom.  An 
additional challenge resided in teaching secondary students who have varying art 
educational experiences.  An amalgamation of these scenarios lead the researcher to 
wonder if failure rates in the visual arts, which were approximately 20% of enrolled 
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students, were related to lack of experience in the art domain as well as the socio-cultural 
affects of poverty.   
Theoretical Framework 
  There have been several studies conducted regarding the affect of culture on 
artistic development.  Brittain (2012) wrote a very relevant article regarding a study that 
compared Aboriginal children’s drawings to drawings completed by American children 
residing in New York State.  All of the children in the study were of the same age range, 
four through nine years old.  The purpose of this study was to determine if  “…growth in 
art is somewhere predetermined in that same way [as] physical growth” (p. 86).    The 
results of the study supported the original inquiry of how culture and life experiences can 
impact the outcome of student artwork.  Dennis (as cited by Brittain, 2011) stated 
“differences in societies can be seen through their art products” (p. 86).  For instance, 
both groups involved in the study were to draw pictures that included the subject matter 
of food and eating.  The group of students from New York consistently indicated eating 
inside a house or at a Figure, while the Aboriginal children did not include any 
architectural structures in their artwork.  Brittain’s study did not reflect a difference in 
artistic development, but rather a difference in subject matter indicating a range of social 
experiences and interests among the students. When the theoretical framework was 
crafted, the methodology of this Brittain’s study was similar to the early intentions of the 
researcher. At the time, the main focus of the study was to understand the affects of 
socio-cultural implications on artistic development.  Through continuous deliberation, the 
concentration of this study progressed to student interests. 
  Brittain’s study was significant to the original and evolved intentions of this 
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study, as the art assignment reflected the range of student experiences in art education.  
Even though the researcher’s methodology differed from Brittain’s, the demographic 
information gathered was projected to support the cultural information collected from 
student surveys.  Gardner (1990) wrote, “It should prove possible to devise curricula that 
are developmentally appropriate and that also address the significant differences found 
among individuals” (p. xiii).   Once student interests and approximate stages of student 
artistic development were identified, the lesson created for this group of students was 
tailored to meet their creative, social, and academic needs.  
Significance of the Study 
This study of student culture and its impact on artistic development was important 
to art education as well as general education.  As the demographics of our country 
continue to evolve, it is imperative for teachers of all disciplines to be “culturally 
competent” and to strive for “cultural proficiency” (Lindsey, Roberts & CampbellJones, 
2005, p. 54).  Lindsey (et al., 2005) defined cultural competence as “interacting with 
other cultural groups in ways that recognize and value their differences, motivate[s] [the 
teacher to assess student] skills, expand [student] knowledge and resources, and, 
ultimately, cause [the teacher] to adapt… relational behavior” (p. 54).  Furthermore, 
cultural proficiency was defined as “honoring the differences among cultures, seeing 
diversity as a benefit, and interacting knowledgeably and respectfully among a variety of 
cultural groups (Lindsey et al., 2005, p. 54).  When the teacher initiates the attainment of 
knowledge regarding student culture, an effervescent environment is cultivated in the 
classroom. The association of curricular content to student interests also allowed for a 
dynamic teacher-student relationship.  
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In regards to art education, this study was particularly important because it 
allowed for the art teacher to better understand students and decide if and to what extent 
interest-based art lessons affected artistic development, creative ideation, and urban 
behavior.  At the high school level, the three aforementioned factors are extremely 
important to the overall success of the visual arts students.  By taking the time to learn 
more about how interest-based art lessons affected development, creativity and conduct, 
the art teacher was better able to tailor curricular goals to meet the academic needs of all 
students.  Additionally, other art teachers benefited from this study because it provided 
methods in how to define student culture through visual arts and how to apply data to 
modify visual arts learning goals.  This study was intended to improve the overall visual 
arts curriculum in a culturally rich setting. 
Limitations of the Study 
The constraints or limitations of this study coincided with the description of 
informally observed behaviors.  Due to the transient nature of the student population, 
many students are frequently absent or late to school.  This may have hindered the 
researcher’s ability to gather the necessary information from all students.  Student 
absences may have affected the participants’ ability to complete the art assignments 
involved in this study.  Additionally, the same issue may have affected the students’ 
ability to gain a full understanding of assignment content and vital skills.  Another 
anticipated limitation was the urban behavior of “quitting a task when frustrated” (Payne, 
1996, p. 59). In order to alleviate student frustrations, the researcher needed to empathize 
with student frustrations and cultivate an encouraging and positive environment for 
students.  All other limitations related to student behavior were addressed as necessary. 
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Unrelated to student behavior is the notion that the implemented assignments may 
not have coincided with the existing curriculum map.  Formal lesson plans, including a 
proposal, were necessary to justify to school administration why the curricular guide was 
not being followed.  It was a priority of the researcher to identify and work within all 
limitations and eliminate existing personal biases. 
Conclusion 
In a high school where stakes are high and achievement is low, this study allowed 
for urban art students to define their interests and culture in order for the art teacher to 
determine if an interest-based art lesson would have an affect on the overall success of 
the visual arts curriculum.  Through data collection and analysis, it was necessary to 
understand if the researcher was able to attain the necessary information in order to meet 
the diverse needs of the urban learner.  All anticipated and unforeseen limitations were 
handled to the best of the researcher’s ability. This overview has provided an in depths 
look at the researcher’s inquiry as well as the manner in which this problem was further 
examined.  The literature review will provide an evaluation of supportive journalism 
regarding the affects of social and cultural implications on artistic development, creative 
ideation, and urban behavior. 
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Chapter Two: Literature Review 
This study revealed if an interest-based art lesson had an affect on artistic 
development, creative ideation, and the frequency of urban behavior. Subsequently, the 
literature review provides an examination of relevant and current literature, which 
assisted the researcher in developing this study.  The art education literature selected for 
this review supports the key research domains of the conceptual framework, which 
consists of: urban culture at the secondary education level and associated constraints on 
student success, creativity, artistic development, and student interests.  The literature in 
this review provides various interpretations of major elements in the conceptual 
framework, all of which generated the theoretical understanding of this study.  The 
overarching research question for this study was: How do interest-based art lessons affect 
artistic development, creative ideation and urban behavior in the Art I students at East 
Aurora High School? 
Conceptual Framework 
The goal of this study was to arrive at a more comprehensive understanding of 
how an interest-based art lesson could affect artistic development, creative ideation, and 
urban behavior. Six years of teaching experience in an urban school has presented the 
researcher with various social and cultural barriers that challenge student success within 
the visual arts curriculum.  Differences in language, classroom etiquette, behavioral 
expectations, and educational priorities such as studying, completing homework and 
meeting deadlines presented adverse circumstances when attempting to teach a traditional 
art curriculum to urban students.  These factors lead the researcher to wonder if failure 
rates in the visual arts, which were approximately 20% of enrolled students, were related 
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to lack of experience in the art domain as well as the socio-cultural barrier.  Allowing 
students to define their own culture and interests assisted the researcher in creating 
further unit plans that met the diverse needs of urban students.  Ultimately, the researcher 
intended to use this information to elevate success rates in the urban art classroom. 
As noted in the conceptual framework, one major area of research was to develop 
a more complete understanding of urban culture and its existence in the art classroom at 
East Aurora High School.  Judith Simpson (1995) wrote a relevant article describing her 
personal experiences in teaching art in an urban classroom, all of which supported the 
researcher’s observations in a similar setting.  Creative ideation, which is the ability to 
generate imaginative plans or schemes for artwork, was also a major part of this study, as 
the art students at East Aurora High School struggle with open-ended art assignments.  It 
was the intent of the researcher to alleviate convergent student thinking and encourage 
creative ideation by directly relating curricular content to student interests and needs.  
Understanding artistic development was an important element to this study, as students 
entered the secondary art curriculum with varying art educational experiences.  Kindler 
and Darras (1997) discuss Lowenfeld’s stage theory on artistic development as well as 
cultural factors not considered by Lowenfeld when developing his theory.  This article 
was extremely relevant to the study, as it reinforced the importance of the relationship 
between socio-cultural implications and development.  The last major area of research 
was student engagement and classroom success rates.  Cummings (2010) wrote about her 
experiences in altering the existing art curriculum in order to better engage adolescent 
students.   The results of this study showed “sufficient evidence [that] indicate changes in 
[student] behaviors” when curriculum was altered to meet the needs of the student 
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population (para. 20).  It was the researcher’s intention to effectively utilize all areas of 
research to in order to increase student engagement and success rates of the Art I students 
at East Aurora High School. Figure 2.1 illustrates the various aspects in the 
abovementioned conceptual framework. 
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Review of the Literature 
Student culture 
Judith Simpson (1995) wrote an article regarding student culture in an urban 
school.   She supported the notion that the researcher should “go beyond the surface 
attributes of their students and find out what goes on in their head and in their worlds” 
(para. 14).  This article was supportive of the ideology that urban behavior has the ability 
to influence success rates in the art classroom.  Through experiences in teaching art to 
urban students, it was discovered that the needs of urban students exist beyond 
academics.  It was imperative to increase knowledge regarding student interests in order 
to advance student successes in the art curriculum.   
Constraints of urban culture 
 The constraints of urban culture presented challenges to the researcher 
throughout the course of this study.  Bradford (2005) wrote in support of the notion that 
students who are at “risk and in need” can be transformed through art education (p. 48).  
He wrote that the consequences of living in poverty might generate special academic 
needs for urban students.  Bradford created lessons that met his students’ unique 
academic needs, which assisted in alleviating poverty related stress among students.  This 
notion was extremely relevant to this study, as seventy-five percent of students at East 
Aurora High School lived at or below the poverty line.   
Additionally, Simpson’s article (1995) supported the concept that urban culture 
can create many restraints on the atmosphere of the art classroom.  She described her own 
experiences in the urban classroom as being on the “verge of chaotic eruption even at the 
best of times” Simpson, 1995, para. 6).  Additionally there were “control battles, … 
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students who sleep in class, and [those who] call each other nasty things in a foreign 
language…” (para. 6).  These statements reflected what the researcher has experienced in 
her classroom.  It was a research goal to decrease these behaviors by engaging students in 
an interest-based art lesson. 
Creative ideation  
The article entitled, Creativity: What Are We Talking About by Milbrandt and 
Milbrandt (2011) defined creativity and highlighted the need for creative thinkers in the 
ever-evolving 21st century. Creativity, or creative ideation, describes the students’ ability 
to generate imaginative plans or schemes for artwork and is a factor that influences the 
entire artistic process.  Additionally this notion also included the ability to make 
connections between curricular content and one’s own personal experiences.  
Csikszentmihaly (as cited by Milbrandt & Milbrandt, 2011) supported the researcher’s 
definition of creativity when he wrote: creativity is “any act, idea, or product that changes 
an existing domain, or that transforms an existing domain into a new one” (para. 6).  The 
notion of creativity becomes increasingly important as students progress through the art 
curriculum, as it is an expectation for higher level art students to generate original 
compositions.  Milbrandt and Milbrandt (2011) suggested there was a “growing concern 
that the convergent, ‘one correct answer’ mentality that our educational system is 
encouraging… results in the inability of students to seek, confront, and solve non-linear 
divergent, open-ended problems” (para. 2).  The art students at East Aurora High School 
struggled with producing original artwork and it was a research goal to relate curricular 
content to socio-cultural factors in order to encourage creative ideation. 
 




Victor Lowenfeld’s stage theory on artistic development suggested that a child’s 
age correlates with the natural progression of six drawing phases in achieving varying 
levels of realism. Kindler and Darras (1997) defined artistic development as the 
“phenomenon… concerned with human development in the domain of art” (p. 17).    In 
this particular article, Lowenfeld’s theory is discussed as problematic because his stage 
theories do not take into account cultural implications and social context (Kindler & 
Darras, 1997, p. 19).  It is imperative for the teacher to identify if students have 
experienced all stages of artistic development.  It was the intention of this action research 
plan to consider these socio-cultural implications to help urban students to continue to 
develop their artistic skill. 
Increasing student engagement 
Cummings (2010) wrote a significant article regarding adolescent attitudes in the 
art classroom. Cummings’ (2010) methodology consisted of developing art lessons “in 
response to students’ interests expressed during class and illustrated in journals” (para. 9). 
The researcher’s methodology will slightly differ, as journaling is not currently used in 
the art curriculum at East Aurora High School.  Surveys will be used in lieu of the 
journaling process.  Cummings’ (2010) findings supported the researcher’s hypothesis 
that creating and implementing a “thematic curriculum organized around social issues 
[related to the student needs and interests] …changes students’ performance or attitudes” 
in the art classroom (para. 1).   Just as Cummings (2010) did, the researcher intended to 
create an art curriculum that engaged the urban learner through art education. 
 




  Understanding various aspects of the urban art classroom was important to the 
development this study.  In order to promote success rates in the art classroom it was vital 
to recognize urban culture and the associated constraints.  Cultivating an engaging 
curriculum that encouraged the advancement of creativity and artistic development 
created successful and invested art students.  The preceding information has provided 
theoretical support regarding urban culture and related constraint as well as artistic 
development, creativity, and student engagement.  The literary sources referenced in this 
chapter supported the notion that student culture and interests can impact all aspects of 
learning in the art room.  The methodology will continue to discuss’ student interests, 
culture, artistic development and creative ideation in order to reveal the action plan of the 
study.        
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Chapter Three: Methodology 
 This chapter investigates the methodology and data collection processes that 
support the subsequent qualitative action research plan regarding the affects of interest-
based art lessons on artistic development, creative ideation, and urban behavior. 
Zimmerman (as cited by Milbrandt & Milbrandt, 2011) supports the qualitative research 
process when he writes, “researchers and practitioners need to conceive creativity as 
multidimensional, with consideration of how cognitive complexity, affective intensity, 
technical skills, interest, and motivation all play major roles” in student success (para. 4).  
The following chapter includes the timeframe of the study as well as methods in 
collecting, organizing and analyzing data.  This information helped to determine if 
implementing an interest-based art lesson impacted the overall success of the Art I 
students at East Aurora High School.  
Design of the Study 
This qualitative study was designed around the overarching research question: 
How do interest-based art lessons affect artistic development, creative ideation, and urban 
behavior in the Art I students at East Aurora High School?  In order to understand if and 
how an interest-based art lesson affected student engagement and overall success in the 
art classroom, it was imperative to gather data from many sources and examine the 
interrelatedness of all parts to the whole research design.  Maxwell (2013) supports this 
concept when he writes, “A good design [is] one in which the components work 
harmoniously together [and] promotes efficient and successful functioning” (p. 2).  
Student surveys, visual arts teacher surveys, and the analysis of student behavior and 
artwork from all phases of the study were considered in concluding if the art teacher 
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could better engage urban art students by adapting lessons to meet their unique needs and 
interests.  Overall, it was important to increase success rates in the visual arts curriculum. 
Research Methods 
Various research methods were employed in order to investigate the correlation of 
interest-based lessons, artistic development, creativity, and urban behavior.  Ethnography 
was utilized as a research method to explore the cultural phenomena of the Art I students 
at East Aurora High School.  Once specific needs and interests of this student culture 
were recognized, the researcher used that information to craft a more engaging art lesson.  
This unit was based on Surrealism and reinforced the concepts of atmospheric 
perspective, visual narrative, and charcoal as media. 
Initially, artwork from earlier in the school year was analyzed to determine the 
current stage of student artistic development and creative ideation.  Surveys with other 
visual arts teachers were conducted to provide outside information regarding student 
success rates elsewhere in the district as well as the current use of creative ideation in 
other visual arts curricula.  The frequency of urban behaviors such as: “extreme freedom 
of speech”, “quitting a task when frustrated”, lack of “conflict-resolution skills”, frequent 
absences, constant “late arrival” to school, and the inability to remain “emotionally 
reserved when angry” were computed prior to and during the study (Payne, 1996, p. 58-
59).  The purpose for collecting behavioral data was to determine if classroom conduct 
changed when the curriculum was altered to meet academic, social, and creative needs of 
the students.  Student responses to an interest and culture related questionnaire 
determined the content and media for the altered art lesson.   
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The primary methods for this study are shown in chronological order in Figure 
3.1.  The figure consists of the methods, sources, locations, and resources needed for each 
component of this research study. 
Figure 3.1 
Methodology Components 
Method Source Location Resources 
Gathering Background 
Information 
- student artwork 
- school data base 
- art classroom - digital camera 
- artwork analysis  
  form 
- computer with    
   internet 
Surveys - Art I Group A:   
  all students 
- Art I period 9:   
  all students 
- Other district    
  visual arts    
  teachers 
- art classroom 
- other visual arts  
  classrooms (sent   
  electronically) 
-  50 copies of  
   student survey   
   form 
- digital file of fine   
  arts teacher survey 
Behavioral 
Observations 
- Art I period 3:   
  all students, all   
  phases of study 
- Art I period 9:   
  all students, all  
  phases of study 
- art classroom - behavioral   
  observation form 
Modification of Lesson - student artwork - art classroom - digital camera 
 
Demographics 
 Due to inconsistent behavior patterns and a wide range of student skills and art 
knowledge, students in the Art I classes have been chosen for this study. The Art & 
Design curriculum is the foundations visual arts course at East Aurora High School and 
must have been successfully completed prior to enrolling in the Art I curriculum.  
Students enrolled in Art I have taken Art & Design from one of three teachers.  Due to a 
lack of consistency in curricular content and classroom expectations from all three 
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teachers, not all of the Art I students received an equitable experience in Art & Design.  
In addition to the existing urban culture, this scenario has provided additional behavioral 
and academic challenges and may provide insight to the range of skills Art I students.  
Figure 3.2 illustrates the varying stages of artistic development within these students.  
Currently, there are two sections of Art 1, which were taught by the same teacher at 






















Varying Stages of Artistic Development in Art I students 
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The third period class, Group A, occurred in the morning, from 9:52 a.m. until 
10:42 a.m. The specific demographics for the twenty-four students in Group A were as 
follows: eight students with an IEP, three students who are English language learners, 
sixteen males, and eight females.  Among these students, twenty were Hispanic, two were 
Caucasian, and two were African American.  Their grade levels consisted of two 
freshman, eleven sophomores, eight juniors and two seniors. 
The ninth period class, Group B, occurred in the afternoon, from 1:18 p.m. until 
2:08 p.m. The specific demographics for the twenty students in Group B were as follows: 
three students who were English language learners, fourteen males, and six females.  
Among these students, seventeen were Hispanic, one was Caucasian, and two were 
African American.  Their grade levels consisted of seven sophomores, five juniors and 
eight seniors. 
All of the aforementioned factors were important to consider at the culmination of 
this study. Varying demographics may have responded differently to the altered 
curriculum. 
Data Collection 
In order to determine if an interest-based art lesson affected artistic development, 
creative ideation, and urban behavior, it was imperative to use data collection methods 
that yielded relevant student information.   
Gathering background information 
Prior to the implementation of the study, artwork from the beginning of the school 
year was photographed in order to formulate an understanding of current stages of artistic 
INTEREST-BASED ART LESSONS AND STUDENT SUCCESS 
 
24"
development and creative ideation.  This information was vital to the study, because it 
was an important factor in crafting an appropriately adapted lesson. 
Surveys 
Open-ended surveys regarding student success and creative ideation (Appendix 
A1) were conducted with other district visual arts teachers. The purpose for conducting 
these surveys was to generate successful instructional strategies in encouraging creative 
ideation among urban students. The information generated from these surveys also 
allowed for the comparison and contrast of others’ experiences with a similar culture.   
It was imperative to conduct open-ended student surveys (Appendix A2) to define 
student interests and cultural aspects prior to implementing the interest-based art lesson.  
These open-ended questions were related to personal values and interests as well as 
social, creative, academic needs.  The answers to these questions helped to find 
commonalities of individuals within the student groups.  At the end of the modified 
lesson, students were given a production rubric (Appendix A3) and asked to conduct an 
evaluation of their product and also provide feedback regarding the modified assignment.  
The survey and questionnaire did not affect the integrity of the current curriculum, as 
they were implemented at the end of the unit. The data collected from the student interest 
survey allowed the researcher to pinpoint student interests in order to formulate a 
modified lesson. The post-lesson questionnaire provided students an opportunity to 
express their viewpoints regarding the interest-based art lesson. 
Observation 
Behavior throughout the duration of the study was documented to determine if 
urban behaviors subsided when art lessons were created to meet students’ needs.  A 
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checklist (Appendix A4) of the following urban behaviors was available throughout the 
various stages of research: extreme freedom of speech, quitting a task when frustrated, 
lack of conflict-resolution skills, attendance rates, constant late arrival to school or class, 
managing emotions, overall student engagement.  Throughout each class period of the 
study, the frequency of these behaviors was recorded.   
Modifications of lesson 
The modified art lesson (Appendix A5) coincided with a charcoal unit that was 
already in progress as a part of the existing curricular map.  As a learning goal from Art 
& Design, students were expected to enter Art I understanding the foundations of linear 
perspective. The Art I learning goal related to linear perspective increased with 
complexity and stated that students were to effectively apply to the elements of linear 
perspective in order to create the illusion of space in a two dimensional composition.  
Based on the information gathered from the student surveys, the majority of students 
were interested in creating meaningful narrative artwork that included personal 
experiences or interests.  Additionally, many students were interested in working with 
their peers to create a group composition.  To meet the students’ interests and needs, a 
unit based on Surrealism was crafted. This reinforced the concepts of atmospheric 
perspective, visual narrative, creating as a group, and charcoal as media.  This unit 
allowed students to “expand [their] knowledge, …extend their imaginations, [and] to 
construct their identities (Freedman, 2003, p. 118).  The content of this assignment was to 
be discussed and determined by each student group. 
To start this unit, students were put into groups and presented with a series of 
Surrealist artwork and asked to discuss the characteristics.  Findings in the small groups 
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then turned to a classroom discussion regarding the formalities of Surrealist artwork.   
Working in the same groups, students then used magazine images to create a dream-like 
scenario photomontage that clearly depicted a foreground, middle ground and 
background.  Students were free to choose subject matter as long it was effectively placed 
in the picture plane.  Additionally, it was important for students to continually discuss 
and agree upon the visual story line or narrative. This photomontage served as a reference 
for a large-scale charcoal drawing that was jointly executed by the group of students. It 
was important to pay distinct attention to changes in student behavior during various 
phases of the unit.  Changes in behavior, creative ideation and artistic development from 
the modified unit were documented.  
Data Analysis 
Over the course of this study, an assortment of data collection methods was 
implemented to determine if student success could be attributed to a curriculum that is 
modified to meet specific student needs.  Triangulation is described by Maxwell (2012) 
as a strategy that uses a “variety of methods to reduce the risk of chance associations and 
systematic biases… and allows a better assessment of the generality of the explanations 
(p. 128).  In order to achieve valid results, data was conscientiously collected, read, and 
questioned throughout the various stages of the study.   
The collection of artwork from a prior assignment and the artwork composed as a 
result of the modified lesson was analyzed using the creative and mental growth chart 
that references Lowenfeld’s stage theory of artistic development (Appendix A6).  Through 
constant comparison of artwork, the results indicated if there was a change in artistic 
ability and creative ideation in either assignment.   
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Observations regarding the frequency of urban behaviors was tallied, compared, 
and contrasted using the student behavior observation form.  Additionally, any written 
memos and the range of day-to-day activities were also taken into consideration prior to 
concluding if activities affected student behavior.    
Data was collected and organized from fine arts teacher surveys (Appendix A7) 
and student surveys (Appendix A8) were read, computed and considered in the 
implementation of a modified lesson plan.  Teacher responses assisted in devising 
different approaches to enhance creative ideation in the Art I students.  The frequency of 
similar student responses was taken into consideration prior to creating the modified 
lesson.   
Conclusion 
This chapter investigated the methodology and data collection processes that 
support the qualitative action research plan regarding the affects of an interest-based art 
lesson on the overall success of Art I students.  Two diverse Art I classes from East 
Aurora High School were selected for participation in this study.  The timeframe of the 
study as well as methods in collecting, organizing, and analyzing data have been 
established.  The following chapter will put all of the data collection methods into place 
in order to provide an accurate analysis of the study. 
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Chapter Four: Results of the Study 
  The research question for this study was: How do interest-based art lessons affect 
artistic development, creative ideation, and urban behavior in the Art I students at East 
Aurora High School? This question was answered by gathering various pieces of data 
through student-interest surveys, questionnaires, art teacher surveys, as well as the 
documentation of student artwork and behavior. The researcher applied this information 
to inform an interest-based art lesson that reinforced the concepts of atmospheric 
perspective, visual narrative, creating as a group, and charcoal as media.  These 
production concepts were tied together through the art genre of Surrealism. Student 
behavior from various stages of the study, art products, and student responses were 
documented and analyzed in order to reach a conclusion.   
  The study took place in the art studio at East Aurora High School and the 
participants included two diverse Art I classes.  Group A consisted of twenty-four 
students and Group B consisted of twenty students, all whom were of varying 
achievement levels.  As a prerequisite, students should have taken the studio survey 
course, Art & Design, so most students had at least one year of high school art 
experience.  Art I is the second level of two-dimensional learning where the fundamentals 
of drawing are expanded upon and various media is explored.   
Significance of the Study 
  Through the triangulation of the aforementioned research materials, this study 
proved that urban behaviors were lessened during the preliminary process of constructing 
an interest-based photomontage.  During the skills based portion of the assignment, 
students were more likely to engage in urban behavior.  This study also found that by 
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considering student needs and directly incorporating the learners’ interests into an art 
assignment, student groups were better able to generate original ideas and improve their 
artistic skills. 
  It was hypothesized that urban behaviors would decrease by engaging students in 
an art lesson that met their academic, creative, and personal needs.  Throughout the study, 
Group A narrowed their urban behaviors during the altered lesson while many of the 
urban behaviors of Group B remained the same or increased.  This phenomenon 
suggested the possibility that students in Group B may have resisted the change in 
pedagogical approach and curricular content.  The results also imply that there is not one 
single approach to successfully transforming all students’ behaviors.  It was theorized 
that by meeting students’ diverse needs, success rates in artistic development and creative 
ideation would improve, which was true for both groups.  The findings from Group A 
provided a better understanding of how urban behaviors can be alleviated and success 
rates can be improved through a specially crafted art lesson.  The findings from Group B 
implied the need for further deliberation of student interests in order to raise student 
engagement and lessen negative classroom conduct.      
  The results of this study were consistent with the knowledge presented in the 
book entitled: The Culturally Proficient School (Lindsey, Roberts & CampbellJones, 
2005).  The authors suggested that teachers should “[respond] to the unique individual 
potential and educational needs of students” (Lindsey et. al, 2005, p. 47).  Furthermore, 
the authors claimed that by allowing student needs, interests and culture to influence the 
curricular guide, overall student achievement could improve.  As classroom diversity 
continues to multiply, the notion of meeting student needs becomes increasingly 
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important to all educators.   
  The findings from this study justify that conscientious curricular planning can 
improve student engagement and result in the alleviation of negative behavior and overall 
improvement of artistic success. These results were shared with all art educators in East 
Aurora School District 131 as a component of a small learning community meeting.  Two 
of the art teachers at East Aurora High School used the methods from this study to further 
inform and adapt all levels of existing curricula.   
Bias and Validity 
Constraints of the research 
 Throughout the course of the study, there were several factors that may have 
affected the capacity of behavioral observations.  Small but common classroom 
disruptions such as the entry of hall monitors and counselors, as well as managing the 
learning needs of various individuals presented constraints on the researcher, who is also 
the art teacher.  As a result of these scenarios, some information could have been missed.  
Despite these circumstances, the researcher made every effort to be equitably attentive to 
all students when documenting behavioral observations.      
Bias 
The students involved in this study have had the researcher as their art teacher for 
three months.  For some students, this is the second academic year with this teacher, 
which has allowed for the teacher and these students to know each other well.  When 
making behavioral observations, it was important to remain objective and unanticipatory 
regarding the previous knowledge of individual students.  
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 Like all teachers, the researcher had a great deal of interest in seeing both 
students groups succeed.  In order to achieve a legitimate outcome, it was imperative to 
provide explicit instruction and equitable encouragement to both students groups.   Some 
students required more differentiation than others; therefore it was also important to 
remain objective in order to authenticate the learning experience.  Effective questioning 
rather than direct suggestions or simply repeating instruction allowed for a more 
productive artistic course of action and genuine student product.  
 Validity 
This research study demonstrated validity through precise note taking, as well as 
the organization and implementation of information derived from methods of data 
collection.  Student and teacher surveys, observations of student behavior prior to and 
during the study, student artwork prior to and during the study, as well as a post-
assignment student questionnaire were all integral parts of this study.  To avoid 
misinterpretation, “respondent validation” was used with both of the surveys and the 
student questionnaire (Maxwell, 2013, p. 126).  If the information provided was not clear, 
it was important to “systematically solicit feedback” from the respondents in order to 
clarify data (Maxwell, 2013, p. 126).  The researcher conducted this validity test through 
email or in person for the teacher survey.   Verbally questioning students regarding 
ambiguous responses from the student interest survey and post assignment questionnaire 
also provided essential substantiation.  Triangulation allowed for a conscientious 
evaluation of all variables, which accurately depicted the results of this study.  
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Analysis of the Data 
This study was conducted with two Art I classes at East Aurora High School.  
Group A consisted of twenty-four diverse students enrolled in the third hour class.  The 
demographics were as follows: eight students with an IEP, three students who were 
English language learners, sixteen males, and eight females.  Their grade levels consisted 
of two freshmen, eleven sophomores, eight juniors, and two seniors. Group B consisted 
of twenty diverse students enrolled in the ninth hour class.  The demographics were as 
follows:  three students who were English language learners, fourteen males, and six 
females.  Their grade levels consisted of seven sophomores, five juniors, and eight 
seniors.  Due to a deficiency in elementary art education and curricular inconsistencies at 
the middle and high school level, students in both of these groups had varying levels of 
art experience prior to entering this class."!
  Student interest survey 
  Open-ended student surveys, consisting of fifteen questions, were conducted in 
order for students to provide insight on their cultural, social, academic, creative and 
artistic needs.  Additionally, this tool provided facts on students’ interests in school and 
outside of school as well as aspirations for their current enrollment in Art I.  The gathered 
data allowed the researcher to craft a lesson that would meet student interests as indicated 
by the survey.  Due to its open-ended nature, it is important to mention that some students 
provided more that one response to each question.  Five of the fifteen questions proved to 
be the most significant, as they demonstrated the highest commonalities among the 
students.  The questions were as follows: 
• What is your favorite activity outside of school?   
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• Please finish this sentence. Art class would be better if … 
• What type (genre, category) of art interests you the most? 
• What type of drawing or painting media would you most like to use?  
• What type of subject matter would you most like to incorporate into your 
artwork?  
  The responses to the survey question, “What is your favorite activity outside of 
school?” are illustrated in Figure 4.1.   Nineteen of forty-four students responded with an 
answer that related to sports while twelve responded with an answer that related to music.   
Figure 4.1 
Student Interest Survey: What is your favorite activity outside of school? 
 
  The responses to the survey question, “Please finish this sentence. Art Class 
would be better if …” are illustrated in Figure 4.2.  While several students surprisingly 
did not respond to this question, nine of forty-four students responded with an answer 
that related to showing more personal expression or “making art assignments more 
personal”.  Additionally, another nine of forty-four students responded with an answer 
that involved “working in groups to collaborate” on compositions and “creative decision-





Student Interest Survey: Art class would be better if… 
 
  The responses to the survey question, “What type of genre (category) of art 
interests you the most?” are illustrated in Figure 4.3. The pie chart demonstrates that ten 
students responded with Abstraction, eight students responded with Surrealism, while 
thirteen others responded with Realism.  As a result, Surrealism was used in the interest-
based lesson because it best met the needs of students who also responded with 
Abstraction and Realism. 




Student Interest Survey: What type of art interests you the most? 
 
  The responses to the survey question, “What type of drawing or painting media 
would you most like to use?” are illustrated in Figure 4.4.  Twelve students responded 
with charcoal and eight responded with any type of media. 
Figure 4.4 
Student Interest Survey: What type of drawing or painting media would you most like to 
use? 
 
  Student responses to the survey question, “What type of subject matter would you 
most like to incorporate into your artwork?” are illustrated in Figure 4.5. Ten students 
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responded with landscape and ten others responded with still life.   
Figure 4.5 
Student Interest Survey: What type of subject matter would you most like to incorporate 
into your artwork? 
 
These findings informed the crafting of a unit that reinforced the concepts of 
atmospheric perspective, creating as a group, and charcoal as media, which were tied 
together using the art genre of Surrealism. Students groups were free to choose the 
subject matter of their artwork.  Additional questions and the frequency of student 
responses can be viewed in Appendix A9.  Responses to all of the survey questions were 
equally insightful; however, it was important to utilize the responses that proved to have 
the most significant findings.   
Art teacher survey 
  Open-ended teacher surveys were conducted with other District 131 art teachers 
in order to generate successful teaching strategies that encouraged creative ideation and 
artistic growth in urban art students.  Participants in this questionnaire included six 
elementary art teachers, two middle school art teachers, and one high school art teacher.  
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Of the five that were presented, the following two prompts were proven to be most 
significant: 
• Please explain how creative ideation, or generating original ideas, plays a role in 
your current curriculum 
• If creative ideation is currently a part of your curriculum, describe the process you 
use to cultivate student success. 
  When the art teachers responded to the prompt, “Please explain how creative 
ideation, or generating original ideas, plays a role in your current curriculum”, four of the 
nine teachers responded with an answer that was along the lines of “assignment 
objectives are to be met and [secondarily] individuality or uniqueness is encouraged”.  
Additionally, two teachers responded with encouraging the use of “artist references” and 
“reference photos”.  Teacher A was the only one to respond that creative ideation 
happens by “self discovery through experimentation of the formal elements and 
principles”.  In a follow up conversation to the survey, Teacher A clarified her response, 
“At the fundamental level, creativity develops through manifesting a deeper 
understanding of these formalities”.   
  There was a range of responses to the prompt: “If creative ideation is currently a 
part of your curriculum, describe the process you use to cultivate student success”.  Five 
teachers said that they actively brainstorm with their students prior to the start of an 
assignment.  Four elementary teachers mentioned that they encourage the production of a 
visual narrative. Each of these four teachers mentioned that this strategy is very 
successful.  One teacher actively engaged her students by saying, “Tell me a story”.  All 
of these teachers encouraged creativity in their classes and recognized that brainstorming, 
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encouraging a visual narrative, conducting preliminary drawings, and encouraging 
personal style allowed for various creative successes in their classrooms.  When crafting 
the altered lesson, the findings in other art teachers’ successes were considered.   
Specifically, the interest-based art lesson implemented the creation of a reference 
photomontage and the production of a narrative. 
Student behavior observations  
A checklist was crafted to record the frequency of urban behaviors throughout the 
various stages of research. The continuous presence of the researcher in the art classroom 
setting allowed for recurring behavioral observations, which took place over the course of 
a ten-day period: five days prior to the modified lesson and five days during the modified 
lesson.  Long-term involvement offered more comprehensive information.  The student 
behavior that was examined included:  
• Extreme freedom of speech 
• Quitting a task when frustrated 
• Refusing to complete task 
• Lack of conflict resolution skills 
• Absent students 
• Mismanaged emotions 
• Student engagement 
 Group A. 
For Group A, the most prevalent urban behavior was excessive absences.  The use 
of an interest-based art lesson appeared to have little to no affect on student attendance. 
Prior to the altered curriculum, as well as during, there was anywhere from four to seven 
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student absences everyday.  When working on this interest-based assignment, the 
students in Group A were less likely to quit a task when frustrated and less likely to 
refuse to complete a task. Additionally, students were more likely to be engaged with the 
assigned task.  Figure 4.6 illustrates the average frequency of the aforementioned urban 
behaviors over the course of two, five-day periods.   
Figure 4.6  
Group A Behavior Analysis 
  
Group B. 
For Group B, urban behaviors were equally prevalent during both phases of the 
study.  Again, student absences proved to be the most common urban behavior.  The 
results, as illustrated in Figure 4.7, show that overall student engagement, the lack of 
conflict resolution skills, and quitting a task when frustrated increased when the altered 
lesson was implemented.  The frequency of extreme freedom of speech remained the 
same during both parts of the study.  Refusal of completing a task subsided, thus the 
increase of student engagement.    
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Figure 4.7  
Group B Behavior Analysis  
 
  Secondary findings. 
During the completion of the student survey analysis, the researcher noticed a 
significant difference between the Group A and Group B.  Group A appeared to be very 
invested and interested with the intended purpose of the survey.  Most students took 
nearly twenty-five minutes to answer the questions.  On the contrary, the majority of 
students in Group B only took approximately 10 minutes to complete the survey.  When 
the quality of responses was compared, the surveys from Group A were more thoroughly 
completed.  Nine of the students in Group B did not complete their survey.   
It is a possibility that the differences in grade level and previous art teachers 
served as an explanation for this occurrence.  The majority of students in Group B 
experienced the Art & Design curriculum from a teacher who does not follow the 
curricular guide or enforce appropriate studio conduct.  Additionally, the five students 
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who regularly verbalized unenthusiastic attitudes and general disdain toward classroom 
expectations were a product of that same art teacher.  These same five students are also 
part of the senior class.  Perhaps, it is a possibility that these five students were also 
suffering from early onset senioritis.  Merriam Webster (“Merriam Webster”, 2012) 
defines senioritis “as an ebbing of motivation and effort by school seniors as evidenced 
by [behavior] and lower grades”.  These factors may be the reason why urban behaviors 
did not subside in Group B. 
It was also observed that student engagement drastically changed based on the 
type of activity that took place. Students in both groups were highly engaged with the 
task of composing a surreal photomontage within their assigned groups, as meaningful 
conversations set the art studio abuzz.  Various students in Group A and Group B were 
somewhat unengaged and distracted during the drawing portion of the assignment.  
Perhaps this occurrence was due to a lack of confidence or the deficiency in previously 
attained drawing skills.  It is also a possibility that the factor of working with their peers 
could have contributed to the decline in student engagement, as this was the first time a 
group-oriented lesson was implemented.  Regardless of behavior throughout the duration 
of the study, all students in Group A and Group B were able to finish the interest-based 
assignment. 
Artwork as data 
 In order to determine if the interest-based art lesson affected artistic development 
and creative ideation in the Art I students, student artwork was assessed using a chart that 
illustrated the characteristics of Viktor Lowenfeld’s stages in creative and mental growth. 
Products from the interest-based art lesson for both groups, as well as products from 
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earlier in the school year were assessed using this chart.  This data allowed the researcher 
to determine if crafting a lesson to meet student interests increased artistic development 
and creative ideation.     
  Group A. 
 Figure 4.8 illustrates the comparison of creative and mental growth evident in the 
student products from Group A for two differing assignments.  The assignment prior to 
the interest-based assignment proved that three students fell into the schematic stage.  In 
this stage of artistic development, young artists, typically of about six years in age, show 
definite order in spatial relationships and strive to produce a visual schema.  The artwork 
of six students in Group A was categorized into the dawning of realism stage.  In this 
stage of artistic development, young artists, typically of about ten years in age, show 
excessive amounts of detail, start to utilize a horizon line, and attempt to make objects 
look as real as possible. Fifteen students’ artwork met or exceeded the pseudo-naturalistic 
stage.  In this stage of artistic development, students use light and space to achieve a 
sense of realism their artwork.  All six students in the schematic stage received 
assignment accommodations through an Individualized Education Plan. 
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Figure 4.8  
Group A Comparison of Creative and Mental Growth  
 
  The interest based assignment proved to show an improvement in artistic 
development and creative ideation according to Lowenfeld’s creative and mental growth 
stages.  Once the interest-based assignments were complete, there were no longer any 
students were in the schematic stage, four students were in the dawning of realism stage, 
and twenty students were in the pseudo-naturalistic stage.  This information suggested 
that creating a composition with peers could have served as a valuable learning tool for 
those who needed learning accommodations.  Figure 4.9 illustrates the student products 










Group A: Products of an Interest-Based Art Lesson 
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Figure 4.9 (cont.) 
Group A: Products of an Interest-Based Art Lesson 
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Figure 4.9 (cont.) 
Group A: Products of an Interest-Based Art Lesson 
 




Figure 4.10 illustrates the comparison of creative and mental growth evident in 
the student products from Group B for two differing assignments.  The assignment prior 
to the interest-based assignment proved that zero students fell into the schematic stage.  
The artwork of four students in Group B was categorized into the dawning of realism 
stage.  Sixteen students’ artwork met or exceeded the pseudo-naturalistic stage.  The 
interest- based assignment proved to show a slight improvement in artistic development 
and creative ideation according to Lowenfeld’s creative and mental growth theory.  Once 
the interest based assignments were complete, it was evident that, again, there were no 
students were in the schematic stage, three students were in the dawning of realism stage, 
and seventeen students were in the pseudo-naturalistic stage. Figure 4.11 illustrates 
Group B’s final product from the interest-based art lesson. 
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Figure 4.10  
Group B Comparison of Creative and Mental Growth 
 




Group B: Products of an Interest-Based Art Lesson 
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Figure 4.11 (cont.) 
Group B: Products of an Interest-Based Art Lesson 
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Post lesson questionnaire 
To finish this assignment, students were given a post lesson prompt that stated, 
“Describe how this assignment affected your creativity and art skills”.  This allowed the 
researcher to better understand student thoughts regarding the interest-based lesson, as 
well as classroom behaviors, and final products.  Verbatim transcripts provided accurate 
information regarding student thoughts.   
 Group A. 
Overall, twenty of the twenty-four students enjoyed the lesson and thought 
working with their peers enhanced their creativity and artistic skill.  A student in Group 
A, who was in the dawning of realism stage prior to the interest-based assignment, wrote 
about his experience:  
“Working on this assignment affected my drawing skills in a good way.  I 
drew better than when I did before.  I had a better idea on how to draw the 
buildings.  I know how to add value a little better.  Working with this group also 
raised my creativeness”. 
Another student wrote: “Working in a group affected this assessment positively.  
Working with other people increases the idea thought process.  More ideas meant more 
juxtapositions and creative thinking.  Talking with my group about this project made it 
easier”. 
Four students, who are all well beyond Lowenfeld’s pseudo-naturalistic stage felt 
that the nature of this assignment hindered their creativity. One student who had very 
strong feelings wrote: 
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“Working with a team did not allow me to be as creative as I would have 
[been] if I had worked alone.  I did not like discussing my ideas or using the ideas 
of others as well as I do on my own.  My art skills were not affected.  In 
evaluating some of the others’ drawings, some of the others had to be told to use 
correct value.  Most of the others’ artistic abilities were below mine.  Only one 
other was at my level of ability.” 
Group B. 
Overall, fourteen of the twenty students in Group B expressed that this 
assignment did not improved their creativity or art skills, even though twelve students of 
these sixteen students said they enjoyed the assignment. A student in Group B, who was 
in the pseudo-naturalistic stage prior to the interest-based assignment, wrote about her 
experience: 
“This assignment was a fun experience.  It was nice to be able to talk to 
other peers in the class but creative wise and productive wise it was not the best 
thing for me.  Working with peers was good but a few of my group members were 
distracted by conversation and also distracting me by starting irrelevant 
conversations… It was harder to stay on task.  It was harder to be productive 
when every other day at least one member of our group was gone… My creativity 
was stifled because everyone had to agree about the space and what went in it.  As 
an individual, I had a specific vision but with all of the group adding their ideas 
my vision was demolished… I believe I work better individually.  I believe this 
would have turned out better if I had worked by myself…” 
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Six students in this group expressed that this assignment did improve their 
creativity or art skills.  However, each of these six students failed to elaborate on their 
response. 
Results 
Student interest surveys were an effective tool in crafting an interest-based art 
lesson built upon on Surrealism. This composition reinforced the concepts of atmospheric 
perspective, visual narrative, creating as a group, and charcoal as media took 
approximately ten, fifty-minute class periods to finish.  During this time, the researcher 
took notes regarding behavioral observations and photographs were taken of the students’ 
final art products.   
How do interest based art lessons affect urban behaviors, artistic 
development and creative ideation in the Art I students at East Aurora High 
School?   
Group A. 
Overall, student products showed an improvement and the majority of students 
confirmed that this assignment improved their creative ideation and artistic abilities. 
Additionally, Lowenfeld’s chart that measures creative and mental growth proved this to 
be true.  Most students confirmed that this assignment broadened their creative horizons.  
Urban classroom behaviors did improve, however attendance rates did not show an affect 
from the interest-based lesson.   
 Group B. 
Student products from Group B also displayed an overall improvement of artistic 
development and creative ideation, as Lowenfeld’s chart also proved this to be true.  
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Urban behaviors did not improve, with the exception of a slight improvement of overall 
student engagement. Majority of students confirmed that this assignment did not enhance 
creativity or artistic skill. Perhaps the drastic inconsistency of opinions between Group A 
and Group B could be related to the fact that nine students in Group B did not thoroughly 
complete the student interest survey. It is possible that the lesson component of working 
with peers served as a distraction rather than a teaching tool for creativity.  Conceivably 
eliminating this factor would be more successful in the future.   
Conclusion 
The findings in this study show that student behavior, creative ideation and 
artistic development can be improved through interest-based art lessons.  However, there 
is not a single approach that will successfully transform all students’ behaviors and 
successes in the art classroom.  Acquisition of the data from this study helped the art 
teacher to further investigate students’ interests in order to foster behavioral and 
academic accomplishments with student groups in the future.  Chapter five will culminate 
by further investigating the results of this study. 
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Chapter Five: Discussion and Conclusion 
  This study has provided an understanding of how an interest-based art lesson can 
influence the frequency of urban behavior, artistic development and creative ideation 
within the Art I students at East Aurora High School.  This chapter closes the action 
research study by discussing the positive influence the findings have had on the 
researcher, students involved in the study, as well as the overall impact on art education.  
Suggestions have been made to further explore and improve interest-based lessons for the 
benefit of urban learners. 
Discussion 
 This study has had a favorable influence on the students and art teachers involved.  
Throughout the duration of the study, the researcher often engaged in conversation with 
colleagues that expanded upon the research question, “How do interest-based art lessons 
affect artistic development, creative ideation, and urban behavior in the Art I students at 
East Aurora High School?”  The exploration of student interests will continue to be 
investigated, as it has lent valuable and engaging lesson ideas for art curriculum.  Two 
out of three of the art teachers at East Aurora High School will continue to utilize 
student-interest surveys in order to positively engage students in art making. This 
component will continue to cultivate personal connections to the art curriculum, which 
can result in higher achieving and more devoted art students.   
  Personal impact of the study  
  The results of this study were extremely insightful and emphasized the 
importance of crafting lessons to include students’ interests.  Prior to this study, a lack of 
motivation in generating original ideas, various stages of artistic development, and a 
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range of urban behaviors were witnessed in the researcher’s art classroom.  Implementing 
an interest-based art lesson has shown that adding a personal component to art lessons 
can better engage students in the creative process, result in higher success rates, and 
alleviate urban behaviors.  With the proper tools in place, the art teacher can and will 
continue to transform the manner in which the creative process is taught.    
  Impact on practice  
  This study has generated important conversations with colleagues and 
revolutionized the approach of curriculum writing among the visual arts department. 
After discussing the results of the survey, two of the art teachers at East Aurora High 
School agree that maintaining the integrity of a formalist curriculum is imperative due to 
the deficiency of art education at the elementary and middle school levels.  However, it is 
unanimous that the consideration of students’ interests, as well as their range of 
academic, social, and creative needs will continue to be included in unit design.  It is the 
intention of the researcher to continue the positive transformation of student success rates 
and the urban art studio environment.  
Unit Rationale  
  The data gathered from the student interest survey allowed the teacher to craft a 
portrait unit (Appendix A10) that directly related to students’ interests.  It was evident that 
a large number of the Art I students at East Aurora High School were interested in the 
idea of making more expressive art that served as a forum to tell personal stories.  As a 
result a portrait unit based on student identity was crafted for future use.  The objective 
was for students to depict a personal narrative while furthering their knowledge of 
classical proportion and drawing skills using charcoal as media.  Freedman (2003) writes, 
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the “representations of identity… must be [integrated] in classrooms… so that students 
become aware of the power of imagery and of their power as artists” (p. 123).  Students 
were asked to correlate mood, facial expression, camera angle and lighting in order to 
visually communicate their emotions regarding a specific life event.  Additionally, 
students were to associate a symbol with the aforementioned factors and conduct an 
Internet search to find a reference photo for the chosen symbol.  Students were assessed 
on brainstorming activities involved with creating the composition, achieving a likeness 
using classical proportion, as well as the creative juxtaposition of the drawn symbol.  
Allowing students to make personal connections with their artwork proved to be an 
effective way to maintain the integrity of a formal art studio class, as well as to increase 
student engagement and success rates. 
Recommendations  
  If this study were conducted again, it would be important to choose one of the 
following items to individually assess: urban behavior, creative ideation, or artistic 
development.  The analysis of all three factors was extremely insightful, however, it was 
difficult to delve into the minute details of each. 
  Additionally, it might be beneficial to analyze the student interest surveys 
differently.  Rather than evaluating the surveys as one large group, the researcher could 
have kept the responses in separate groups.  Explicit instructions were given to both 
groups regarding the survey, however, it was clear that Group B needed additional 
instruction, guidance, and discipline regarding the activity.  The researcher wanted to 
remain consistent in instruction in order to solicit legitimate results.  This scenario 
presented a distinct challenge of the dual responsibility of researcher and teacher.   Like 
INTEREST-BASED ART LESSONS AND STUDENT SUCCESS 
 
58"
Wong (1995) mentioned, “a distinct tension [was felt] between trying to be systematic 
and thorough and trying to be responsive” to student needs (p. 25).  The researcher did 
not provide additional instruction to Group B, and as a result, many of the surveys were 
not completed.  Perhaps, lending further direction to Group B could have produced 
different, more accurate results pertaining student interests.  Changing this factor may 
have also solicited a different outcome regarding the alleviation of urban behaviors.  It is 
possible that due to a lack of intervention in the very beginning stages of the study, 
Group B was not as successful as Group A. 
Conclusion to the Research 
 This study on the affects of interest-based art lessons has reformed the way 
curriculum writing will be approached in the future.  It has confirmed a genuine need for 
the amalgamation of formalist and visual culture theories in the urban art classroom.  As 
a result of this modification, students are authentically learning the language of art 
through their personal connections. 
Advice to the field of art education 
 As public schools become increasingly diverse, it is imperative for pre-
service art teachers to practice their pedagogy in a range of school cultures.  Universities 
must make an effort to diversify experiences in order to properly prepare graduates for all 
post-graduation job possibilities. A variety of teaching experiences would allow the pre-
service to teacher to experience a range successes and shortcomings related to different 
student cultures.   
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Advice to art teachers 
 Art teachers should familiarize themselves with their students’ interests, socio-
cultural characteristics, and accept the responsibility of making a personal connection 
available in each lesson.  Freedman (1997) supports this notion when she writes, “socio-
cultural considerations should be an important dimension of curriculum” (p. 96).  The 
consideration of this information when writing and teaching curriculum can increase 
student engagement and success, as well as reduce unwanted classroom behavior.  
Accommodating student interests proves the art teacher as credible and trustworthy, 
which can serve as a foundation for a dynamic student-teacher relationship.  Though the 
urban art classroom has the potential to live up to its negative stereotype, the art teacher 
has the ability to transform student energy into a means for meaningful creativity and 
productive self-expression. 
Conclusion !
 This chapter concludes the research action plan regarding the influences an 
interest-based art lesson had on the artistic development, creative ideation, and classroom 
conduct of urban students.  This process has had a profound affect on how curriculum 
will be approached in the future.  The findings have suggested that is the responsibility of 
the art teacher to consistently deliberate in order to discover avenues for student success.   
Student interests will continue to influence a formal art curriculum that encourages 
originality and artistic advancements in an effort to effectively engage urban students in a 
meaningful art-making process.  
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Grade level ________ 
 
 





2.  What percentage of your students effectively produces at the academic level in which 


















5.  If creative ideation is currently a part of your curriculum, describe the process you use 
to cultivate student success. 
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A2 Student Interest Survey Questions 
 
What is your favorite activity outside of school? Why?  
 
What is your favorite in school subject? Why? 
 
Who do you admire most in your life?  Why? 
 
Explain your personal philosophy? (viewpoints, attitudes, beliefs and/or  
 
values toward life) 
 
Please explain why (or why not) you think high school is important to your future?  
 
Do you have tentative plans for after High School Graduation?  If so, what are they? 
 
Do you have a job now?  Where? What are your responsibilities? 
 
Please finish this sentence.  Art Class would be better if … 
 
Please explain why (or why not) you think art class is important to your future.   
 
Why did you enroll in 2D Art I?  
 
What type (genre, category) of art interests you the most? Why? (representational,  
 
abstract, cubism, realism, graffiti, impressionism, op art, minimalism)  
 
What is your favorite work of art? Why? 
 
What type of drawing or painting media would you most like to use?  Why?  
 
What type of subject matter would you most like to incorporate into your artwork? Why?  
 
(landscape, portrait, figure, still life) 
 
What is the one thing that defines who you are as a person? 
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A3 Production Rubric with Post-Lesson Questionnaire 
Name______________________________ Date____________ Period________ Storage #__________ 
 
Art IA 
Surrealist Inspired Charcoal Composition 
Scantron 
Conversion 










































































Directions: Rate yourself in the following categories on a scale of 0 – 10. 
 
Student   Teacher  
Rating   Rating    Assessment Objectives 
 
_____ _____ 1. The group decided on an interior or exterior space that clearly has a foreground, middle ground, and  
background. 
 
_____ _____ 2. At least three unexpected juxtapositions were included in order to create a dreamlike, or surreal  
Scenario. 
 
_____ _____ 5. Placement of juxtaposed objects correlates with forground, middle ground, background. 
 
_____ _____ 3. The overall composition clearly has a theme or exudes a visual narrative. 
 
_____ _____ 4. Accurate and consistent use of contrasting value, according light source, enhances the  
illusion of space. 
 
_____ _____ 6. Group composition clearly reflects the artistic style of Surrealism. 
 
_____ _____ 7. Composition is interesting and dynamic; all principles of design are present (Balance, Repetition,  
Unity, Contrast, Emphasis). 
 
_____ _____ 8. Final product displays excellent craftsmanship; charcoal is clean and neat.  
 
_____ _____ 9. All group members  used class time efficiently to complete assignment by due date;  all students were in  
class and on task everyday.    
 
Directions: On the back of this rubric, use appropriate vocabulary, correct grammar and punctuation to write a response to the 
following question.  Your answer must be in paragraph form, which should consist of at least 5 complete sentences.  Please be 




____     _____  10. Describe how this assignment affected your creativity and art skills. 
 
 
A= 100-90   B= 89-80  C= 79-70  D= 69-60  F= ≤ 59 
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A4 Student Behavior Observation Form 
 
Date_________ 
Prior to altered curriculum  During altered curriculum 
Class Period:  3  9   
Time of Day: a.m. p.m. 
Total Students Enrolled in Course:  24 20 
 





Urban Behaviors Frequency 
Extreme freedom of speech  
 
 
Quitting a task when frustrated 
 
 
Refusing to complete task  










Unengaged Students  
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A5 Modified Art Lesson 
Component Explanation 
Teacher’s Name: Sarah Kaffenbarger 
Date of Lesson: November 8-9, 2012 
School: East Aurora High School 
Grade: 9-12 – Art I Fundamentals of Drawing 
Length of Lesson: 2 days 
Title of Lesson: Creating a Surreal Photomontage 
Relationship to the 
Unit: 
This lesson offers students an opportunity to add narrative 
symbolism into their expressive self-portraits.  This lesson 
consists of connecting events and symbols in order to 
effectively tell a story. 
Relationship to Life: Students in the schematic or creation of composition stage are 
anxious to identify with symbols that best provide visual 
representation of specific life events.  Simpson (1995) proves 
this point when she writes about art education as: 
A way of knowing about the world, as a way of making 
non-violent statements about social and environmental 
problems, as a way of working cooperatively with one’s 
fellow students as a means of validating one’s personal 
ideas, and as a way of gaining cognitive and technical 
skills that could help break the poverty/disadvantaged 
cycle. (para.  5)  
Additionally, the secondary level drawing skills within this 
curriculum revisit the notion of using proportion to attain 




As presented to the students: 
Photomontage Stage: 
After examining Surrealist artwork, how can you effectively 
combine space or place with events, feelings, and symbols to 
convey a dreamlike photomontage? 
Drawing Stage: 
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Goals: Students should…  
Understand:   
 IL 27.A.4b Visual Arts how the arts are used to inform and 
persuade through traditional and contemporary art forms. 
Know:   
IL 25.A.3e  Visual Arts: how the elements and principles can 
be organized to convey meaning through a variety of media and 
technology. 
  
Be able to:         
IL 25.A.3d Visual Arts:  Identify and describe the elements of  
value, perspective and color schemes; the principles of contrast, 
emphasis and unity; and the expressive qualities of thematic 
development and sequence.  
 
IL 26.B.4d Visual Arts:  Demonstrate knowledge and skills 
that communicate clear and focused ideas based on planning, 
research and problem solving.  
 
IL 27.B.4a Visual Arts   Analyze and classify the 
distinguishing characteristics of historical and contemporary art 
works by style, period and culture. 
 
Objectives: The student will: 
Day 1 
• Identify the formal characteristics of the Surrealists. 
• Brainstorm and communicate with group to create a surreal 
photomontage that effectively conveys a sense of space. 
Day 2 
• Utilize reference photo to create value drawings in charcoal. 
Resources and 
materials: 
Example:   
     •Materials: 
               -  magazines 
               -  scissors 
               -  glue 
                - bristol board 
                - compressed charcoal 
                - assorted erasers 
                - vine charcoal 
                  
•Exemplars: 
photos from teacher’s personal collection 
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Motivation: Example(s):   
The teacher will have prepared sample work and introduce the 
concept of narrative through surrealism, which will lead to 
conversation and group brainstorming of dream-like scenarios. 
 
It is the responsibility of the urban art teacher to make “art a 
productive [and] educational (tool) for inner-city students” 
(Simpson, ¶ 7).  By introducing art production as a tool to 
creatively solve problems, students are able to “develop critical 
thinking and graphic skills” that might not have been learned 
otherwise (Simpson, ¶ 18). It is important for these students to 
understand that, contrary to standardized testing; real world 
problems can have multiple successful solutions. 
Questions: Two or more questions are included in each section.   
 
•Topic questions – that relate to the exemplars 
 
Why do you think the surrealists chose to create such extreme 
compositions? 
 
How you suppose he decided on placement of the objects?  
 
What type of mood or feelings is elicited from this series of 
work? 
 
•Association questions – 
 
What type of subject matter will be included your group 
composition? 
 
What will the narrative convey? 
 
•Visualization questions – 
 
Where is the most effective area for the placement of the focal 
point within your picture plane? 
  
•Transition questions – 
 
What mark making techniques will be most effective in your 
charcoal drawing? (once montage is complete) 
 
Procedures: • Demonstration  
 A sample solution made by the teacher 
 Relevant art language (vocabulary with 
accompanying definitions) 
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 Process stages for thinking about both ways to 
solve the art problem or assignment as well as 
sequencing of structures and/or techiniques 
 Artists' exemplars (and in most cases where 
appropriate inclusive of contemporary and past 
artists, both female and male, including those 
with various beliefs, and from various cultures, 
of various ethnic backgrounds and races) 
• Distribution of Materials  
Students will retrieve . Students will need to trade ID’s for 
scratch tools 
 
• Work period  
• Days  1-2 Students will work collaboratively to create a 
Surreal photomontage. 
• Days 3-6 students will be working in a studio atmosphere.  
The teacher will provide instructions/demo at the beginning 
of class as well as provide students a production timeline in 
order to promote time management by students. 
 
• Clean-up  
Classroom expectations state that clean up is 3 minutes prior 
to the end of class unless otherwise noted by the instructor. 
 
• Closure – Review the day’s lesson and introduce the 
following days activities 
 
Evaluation: Daily Informal Assessments through effective questions and 
individual conferencing 
 
Production rubric at the end of the assignment 
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A6 Artistic Development and Creative Ideation Analysis Form 
Viktor Lowenfeld’s Stages in Creative and Mental Growth




No portrayal of the visual world  
May begin to name scribbles 





Conscious creation of form 
Drawings provide tangible record of   
     the child’s thinking process  
Representational attempts of a person, 
usually with circle for head and two 
vertical lines for legs  
4 years 
Clearly recognizable and complex 




Production of a visual “schema”
Definite “way” of portraying an  
     object
Definite order in spatial 
     relationships
All objects sit on a baseline
8 - 10 
years
Gang: The dawning of realism
 
8 years
Schematic generalization is no 
     longer sufficient 
Tries to draws objects as they really  
     look 
More detail, still far from naturalism 
10 years
Space is depicted with overlapping 
     objects 
Use of horizon line rather than a 
     baseline 
Becomes critical of artwork  
Anxious to conform to their peers
(adapted from http://www.learningdesign.com/Portfolio/DrawDev/kiddrawing.html)









No longer spontaneous activity 
Increasingly critical of their art 
Focus is on end product 
Strive to create “adult-like” 
     naturalistic drawings 
Light and shadow, folds and motion 
     are observed with mixed 
     success
Space is depicted as three-
     dimensional by diminishing the 
     size of objects that are further 
     away
14 - 16 
years
Period of decision Natural development ceases
Conscious decision must be made 
     to improve drawing skills 
Critically aware and easily 
     discouraged.  
Lowenfeld’s solution is to enlarge   
     their concept of art to include   
     non-representational art and art 
     occupations besides fine art
 
Viktor Lowenfeld’s Stages in Creative and Mental Growth (cont.)
(adapted from http://www.learningdesign.com/Portfolio/DrawDev/kiddrawing.html)
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A8 Student Culture and Interest Analysis Form 
 






What is your favorite 










What is your favorite in 









Who do you admire 

















Please explain why (or 
why not) you think high 
school is important to 







Do you have tentative 
plans for after High 
School Graduation?  If 







Do you have a job now?  








Please finish this 
sentence.  Art Class 
would be better if … 
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A8 Student Culture and Interest Analysis Form (cont.) "






Please explain why (or 
why not) you think art 
class is important to 








Why did you enroll in 







What type (genre, 
category) of art interests 







What type of drawing or 
painting media would 
you most like to use?  
Why?  






What type of subject 
matter would you most 
like to incorporate into 







What is the one thing 
that defines who you are 








What is one thing about 
yourself you would want 
to visually share in a 
work of art? 
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A9 Student Culture and Interest Response Analysis  






Homework  2 
Drawing/art 2 





What is your favorite 
activity outside of 
school? Why? 
 






History/ Sociology 4 








What is your favorite in 
school subject? Why? 
 
Welding 1 
No one, life itself 3 
No response 4 







Who do you admire 
most in your life?  Why? 
 
A friend 1 
No Response 11 
Religious or faith based 8 
Working hard pays off 9 
No judgment  3 
Life goes on  2 
Karma 1 
Humor 2 
Having a positive attitude 4 
 
 
Explain your personal 
philosophy.  
Learning is important 2 
 Preparation for life 14 
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Help in getting a job 9 
Helps in college admission and supports career 16 
Communication skills 1 
Stepping stone 1 
No response 1 
Please explain why (or 
why not) you think high 
school is important to 
your future?  
Makes us better people 2 
College then career 28 
Military 3 
Pro-athlete 1 
Play in a band 1 
No 1 
I don’t know 4 
 
Do you have tentative 
plans for after High 
School Graduation?  If 
so, what are they? 




Responsibilities at home 5 
 
Do you have a job now?  
Where? What are your 
responsibilities? 
No response 1 
Not Boring 3 
If we could listen to music 6 
More time to complete assignments 2 
Draw what we want 1 
No response 4 
Sit where we choose 2 
Made sculptures 2 
Had art competition 1 
Understood what is being taught 1 
There was more theory and history 1 
Express ourselves 9 
Painted more 4 
Took more field trips 1 
It were multiple periods in the day 2 
We did group compositions 9 
There weren’t any writing 1 
More materials to use 1 
 
Please finish this 
sentence.  Art Class 
would be better if … 
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A9 Student Culture and Interest Response Analysis (cont.) 
 
Question Student response Frequency 
No response 5 
It is not important unless you study art at a higher 
level 
9 
Art is therapeutic 1 
It is important if you choose a design related career 13 
Craftsmanship transfers 1 
 
Please explain why (or 
why not) you think art 
class is important to 
your future.   
Expression 5 
I like art 15 
To improve my skills 14 
No tests 1 
It is therapeutic 1 
Counselor chose it for me 3 
No response 4 
I don’t know 1 
Easier than 3D 1 
 
 
Why did you enroll in 
2D Art I?  
Relates to my future 1 





Any  2 
 
What type (genre, 
category) of art interests 
you the most? Why?  
Op Art 1 




Color Pencil 3 
Oil Pastels 2 
Paint 5 
 
What type of drawing or 
painting media would 








Still Life 10 
 
What type of subject 
matter would you most 
like to incorporate into 
your artwork?  
Any  1 
No response 8 




What is the one thing 
that defines who you are 
as a person? 
 
Interests 4 
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 Philosophy 2 
No Response 14 
Artistic Talent 4 
My Life 6 
My inner darkness 3 
My interests 8 
Portrait of me 3 
My perspective 1 
 
What is one thing about 
yourself you would want 
to visually share in a 









A10 Unit Plan 
 
Component Explanation 
Name: Sarah Kaffenbarger 
 
Descriptive title for the unit Expressive & Narrative Self Portraits 
The purpose of this unit is for students to advance 
portraiture skills and as well as to utilize symbols, 
facial expression, light and camera angle to effectively 




The data gathered from the student interest survey 
allowed the teacher to craft a portrait unit that directly 
related to students’ interests.  It was evident that a 
large number of the Art I students at East Aurora High 
School were interested in the idea of making more 
expressive art that serves as a forum to tell personal 
stories.  As a result, a portrait unit based on student 
identity was crafted.  The objective was for students to 
depict a personal narrative while furthering their 
knowledge of classical proportion and drawing skills 
using charcoal as media.  Freedman (2003) writes, the 
“representations of identity… must be [integrated] in 
classrooms… so that students become aware of the 
power of imagery and of their power as artists” (p. 
123).  Students were asked to correlate mood, facial 
expression, camera angle and lighting in order to 
visually communicate their emotions regarding a 
specific life event.  Additionally, students were to 
associate a symbol with the aforementioned factors 
and conduct an Internet search to find a reference 
photo for the chosen symbol.  Students were assessed 
on brainstorming activities involved with creating the 
composition, achieving a likeness using classical 
proportion, as well as the creative juxtaposition of the 
drawn symbol.  Allowing students to make personal 
connections with their artwork proved to be an 
effective way to maintain the integrity of a studio 
class, as well as to increase student engagement and 
success rates. 
  
Goals: (Based on ISBE Learning Goals for Fine Arts) 
 
Students will…  
Understand:   
... how classical proportion is adapted in a 





… the importance of craftsmanship 
 
Know… 
… the principles of classical proportion 
 
Be able to… 
… apply the effective use of elements, value, shape, 
and space, and the principles, contrast, unity, and 
balance as well as expressive qualities in a portrait 
composition (IL 25.A4). 
 
… apply the combination of traditional drawing tools 
and processes with modern technologies to personal 
convey meaning in a work of art (IL 26.A.4E). 
 
... demonstrate knowledge and skills that communicate 
clear and focused ideas based on planning, research 
and problem solving (26.B.4d). 
 
… analyze how visual arts are used to inform and 
persuade through traditional art forms (27.A.4b).    
 
 Instructional Concepts: A visual presentation will be utilized to discuss the 
purpose of expressive self-portraits as narrative.  
Students will engage in classroom discussion 
regarding effective elements in a composition and will 
engage in brainstorming activity in order to determine 
individual compositions. 
 
Through teacher demonstration of media usage, 
students will understand, classical proportion, 
forshortening, various charcoal techniques as well as 
photography techniques in taking portraits. 
 
The Feldman Model for final critique will be utilized 
so that students can effectively analyze their artwork 
as well as the work of their peers.  “Feldman feels that 
the most important thing for students to learn is why 
the artwork affects them” (Delaney, 1998, p. 123). 
 
 
Lessons: Lesson 1:  A presentation depicting examples of 
effective expressive portraits. Brainstorming activity 
regarding mood, expression, camera angle, lighting, 
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will help to determine the personal story being told in 
expressive portraiture. (1 day) 
 
Lesson 2: Students will compose a ten-step value 
scale using additive and subtractive methods with 
charcoal as media. Student photos will be taken. (1 
day) 
 
Lesson 3: Students will experiment with mark-making 
techniques (hatching, cross-hatching, scribbling, and 
stippling) using charcoal as media.  Student photos 
will continue to be taken. (1 day) 
 
Lesson 4:  Students will conduct an internet search for 
a reference photo of an object that effectively 
correlates with the chosen mood, expression, camera 
angle, light, and personal narrative. Student photos 
will continue to be taken. (1 day) 
 
Lesson 5: Through review and drawing exercise, 
students will know and understand the principles of 
foreshortening in portraiture. (1 day) 
 
Lesson 6: Students will produce an 11” x 14” contour 
line drawing of the portrait reference photo. (2-3 days) 
 
Lesson 7:  Students will transfer drawing and add 
value to composition using additive and subtractive 
methods. (3-4 days) 
 
Lesson 8: Students will produce 3 charcoal value 
drawings, showing size variation, of image from 
internet research and juxtapose in to portrait drawing. 
 
Lesson 9: Students will participate in a verbal critique 






- Pencil with eraser 
- Bristol board 
- Compressed charcoal 
- Vine charcoal 
- Kneaded erasers 
- Computers with Internet access 
- Printer 
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- Digital camera 
                      
Cindy Sherman Photography Exemplars: 
- Untitled Film Still #3,1977 
- Untitled Film Still #14, 1978 
- Untitled Film Still # 92, 1981 
- Untitled Film Still #58, 1980 
  
Teacher Exemplars of Charcoal Portraits  
- Self Portrait, charcoal, 2012 
- Tim, charcoal, 2006 
- Model Portrait, charcoal, 2003 
 
Teacher's process and product visuals: 
-  Stages of product development showing idea 
generation and skill development 
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